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MAKING OUR KIDS SUCCESSFUL 

 

 

 

RELATIONSHIPS, RELATIONSHIPS, 

RELATIONSHIPS 



WHY ARE RELATIONSHIPS SO 

IMPORTANT? 

                
 

 
 Survival in hunter and gatherer societies 

 

 Success/survival in agrarian/industrial societies 

 

 In the 21st century relationships will be essential to 

solving our problems – survival again but at a 

distance 

 

 As individuals, how do we get the 5 C’s? 



WHY IS ENGAGEMENT SO 

IMPORTANT? 

                
 

 
 Relationships are reciprocal or engaging 

 

 We get the 5 C’s by being engaged in relationships! 

 

 21st century life is complex, we need lots of 

competencies and connections to succeed 

 

 Engagement and participation give us context and 

meaning 



RELATING AND ENGAGING 

 

 

SUCCESSFUL RELATIONSHIPS REQUIRE 

SKILLS AND WORK 

 

ENGAGEMENT REQUIRES SELECTION, 

FOCUS AND PERSISTENCE 

 

HOW DO WE ACQUIRE THE ABOVE? 



What is resilience? 

 

 

• Positive patterns of adaptation in the 

context of past or present adversity i.e. 

succeeding in life despite high risk 

adversity or trauma 

• Or “coping, adaptation, positive 

development “etc. are related concepts 

 



                
 

 
SOURCES OF RESILIENCE: 
 

 Internal: 

    - genes/biology and epigenetics 

   - developed characteristics of self 

 

 External: 

   - family/extended family 

   - friends, peers, neighbourhood 

   - community agencies school 
   - societal attitudes/policies/programs  

 

    WHAT CAN WE CHANGE? WHY DO WE NEED TO? 

Where does resilience come from? 



HOW DOES RESILIENCE  DEVELOP? 

                
 DEVELOPING RESILIENCE:RELATIONSHIPS, RELATIONSHIPS, 

RELATIONSHIPS! 

 

CHARACTERISTICS THAT PROMOTE RESILIENCE: 

 

 Good natured and affectionate 

 Effective emotional and behavioural regulation strategies 

 Good cognitive abilities and problem-solving skills 

 Positive view of self 

 Good social skills – perceptive, assertive 

 Has sense of self-efficacy 

 Has future orientation 

 Delays gratification 

 

WHERE DO SUCH CHARACTERISTICS COME FROM? HOW DID 
WE GET OURS? 

 

 



                
 

 

TWO KEY THINGS! 

 Engage in a meaningful relationship 

 Engage in a meaningful activity 

 

START WHERE THE YOUNG PERSON IS! 

• They are doing the best they can with what they 

have! 

• Find out what their skills/beliefs/attitudes are and 

why they use them the way they do 

• Recruit them as partners in change 

 

 

How do we start? 



Building Academic Resilience 

                
 

 

Two decades of research have shown 
repeatedly that what students believe 
explains their performance and what we 
believe and tell them is responsible for their 
outcomes has a clear and lasting impact on 
both performance over time and effort when 
faced with a challenge 

 

A key researcher in this field is Dr. Carol 
S. Dweck who wrote the book “Mindset” 

 

 

 

 

 

 
 

 

 

 

 

 



Changing notions about ability 

• Intellectual ability can be conceived of as a 

fixed trait and that this inherent  intelligence 

is the major cause of our achievement 

• Alternatively, intellectual ability can be seen 

as something we develop through effort and 

learning 

In cognitive neuroscience we have learned 

that the brain is more plastic than imagined, 

that fundamental aspects of intelligence can 

be enhanced, and that focus and 

persistence are key to outstanding 

achievement! 



Dweck and her students have found: 

• That students with a fixed ability mindset 

worry about whether they will be judged to 

be smart, reject chances to learn if they 

think they will make mistakes, when they do 

make mistakes try to hide them and that 

their performance suffers under challenging 

circumstances. Furthermore, they don’t like 

effort because it makes them feel “dumb”. 

Most importantly, they do not recover well 

from setbacks i.e. they decrease effort and 

their performance falls off. 



Dweck and her students have found: 

• That students with a development or growth 

mindset  about ability care about learning 

rather than grades and believe effort to be a 

positive thing; failure or challenge makes 

them try harder and look for new strategies 

and their performance improves. Thus, a 

growth mindset fosters the growth of ability 

over time. 

In other words, “growth mindsets” make 

students “resilient learners” so it’s natural to 

ask, can we influence their view of their 

ability?  



Dweck and her students have found: 

• That being praised for “intelligence” 

produces a fixed mindset and being praised 

for “effort” leads to a growth mindset (gr 5). 

Then, when given choice, the fixed mindset 

group chose an easy rather than a difficult 

task while the growth mindset students 

chose a difficult task. Harder problems 

caused the fixed group to “crash” while the 

growth group rebounded. Finally, when 

given a chance to be anonymous, the fixed 

mindset group were four times as likely to 

lie about their performance! 



Dweck and her students have found: 

• Students transitioning into grade 7 showed 

declining math scores. An 8 session 

workshop was given to students detailing 

study skills or study skills plus brain 

plasticity and how working could increase 

their intelligence. Teachers were “blind” to 

workshop membership. Students in the 

“growth inducing” workshop improved math 

scores and were frequently noted by 

teachers to have notably improved 

motivation. 



What we all must do in interacting 

with young people: 

• Get rid of our outdated fixed ability beliefs! 

• Never praise children for intelligence or 

inherent or natural ability etc.! 

• Continually give praise for effort, strategies, 

persistence, dedication etc.! 

• Understand that children learn these 

conceptions of ability from adults and that 

their beliefs are malleable! 

• Show them that we believe in their ability to 

do well, challenge them and help them 

learn persistence and help them learn not 

to fear failure 



SELF-DEVELOPMENT AS 

RESILIENCE 

                
  

SELF DEVELOPMENT 

 

 Self awareness 

 Self management 

 Problem solving 

 Social awareness 

 Relationship building 

 

 

 

 



BUILDING SELF AWARENESS 

                
  

WHO AM I? 

 

 Getting to know one’s self : emotions, strengths, 

weaknesses 

 Accepting (liking) one’s self 

 Seeing a place in the world for one’s self 

 

HOW DOES THIS HAPPEN? 

 

 

 

 

 

 



LEARNING SELF MAMANGEMENT 

                
 

 

HOW DO I CONTROL AND CHANGE MYSELF 

 

 Control emotions – set goals  

 Natural tendencies not always most adaptive 

 Finding models  

 Accepting (liking) one’s self 

 Seeing a place in the world for one’s self 

 

HOW DO WE LEARN TO DO THIS? 

 

 

 

 

 

 



DEVELOPING PROBLEM-SOLVING 

                
  

WHAT IS THE PROBLEM HERE ANYWAY? 

 

 Finding the real or core problem - analysis 

 Setting out the options 

 Evaluating the costs and benefits 

 Arriving at a tentative solution 

 Monitoring the outcome 

 Respect  and responsibility 

 

WHERE DO THESE SKILLS COME FROM? 

 

 

 

 

 

 



BUILDING SOCIAL AWARENESS 

                
 

 
WHO ELSE IS IN THE/MY WORLD? WHAT WOULD IT 

FEEL LIKE TO BE ANOTHER PERSON? 

 

 Understanding that the world looks different to 

others - perspective-taking 

 Accepting others right to be themselves - diversity 

 Seeing a place in the world for everyone – valuing 

diversity 

 

WHO MODELS THIS WORLDVIEW FOR YOUTH? 

 

 

 

 

 

 



RELATIONSHIP BUILDING 

                
 

 
WHAT KIND OF FRIENDS/PEERS DO I WANT? ARE ALL 

REALTIONSHIPS EQUAL? 

 

 Relationships are reciprocal  

 Relationships require skills – communication, 
negotiation, refusal 

 Relationships take time and persistence - trust 

 Not all relationships are at the same level 

 Relationships are our “insurance policy” against 
almost all of life’s risks 

 

NOT JUST FOR YOUTH? e.g. personal coaches 

 

 

 

 

 

 



 

CONNECTEDNESS 

 

   Students who had one caregiver at home when they woke up in the 

morning, in the same room as them when they ate their evening 

meal, or at home when they went to bed on most of the past five 

school days reported higher connectedness with their mother and 

father figures compared to students whose caregiver was absent on 

all five days. 

    Smith et al., McCreary Centre Report 2009  



SCHOOL ENGAGEMENT 



WHY CARE ABOUT SCHOOL 

ENGAGEMENT? 

SCHOOL  AND PARENT 

ENGAGEMENT/CONNECTEDNESS IS 

INVERSELY RELATED TO: 

 tobacco, alcohol, drug use 

 early sexual behaviour/teen pregnancy 

 school behaviour problems 

 contact with the justice system 

 AND POSITIVELY CORRELATED WITH: 

 academic performance 

 graduating from high school 

SO WE SHOULD DO EVERYTHING WE CAN TO 

INCREASE SUCH ENGAGEMENT! 

 

 



PROTECTIVE FACTORS FOR 

SUCCESS 

• school engagement 

• parental involvement 

• moderate levels of employment 

 

 

   And positive school culture, mixing students of 
different backgrounds, teaching styles, relevant 
curriculum, high family, teacher, and 
community educational aspirations 



Our expression of hope and confidence 




